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CURRICULUM STRUCTURE

Course rationale 

The Canterbury Language Academy IELTS Preparation Course is designed to prepare international students, from a range of backgrounds and nationalities, for both the Academic and General Training Modules of the IELTS test. 

The majority of students  enrolled for this course may have as their specific study objective, completion of a tertiary level course in a mainstream Australian tertiary institution. This may include the full range of tertiary courses available in the Australian context, universities, both private and public, private vocational colleges offering courses which are recognised as exempting students from units or semesters of a degree or TAFE Colleges. Indeed, some students may choose this pathway as an entry to one of the vocational courses offered by Canterbury Business College, rather than the EAP course.

In addition, there may be some students who wish to undertake this course because it provides an internationally recognised certificate of English language proficiency.

The course will run initially at two levels and offer students a specialist examination preparation option  from a minimum of IELTS 4.5. 

The two levels of The  Canterbury Language Academy IELTS Preparation Course will be a self contained 10 week courses. However, students may enrol for the full 20 weeks of the course if they need to increase their IELTS score by more than .5 of a band in order to enter their chosen course of further study.

Since this course is likely to be accessed by international students graduating from the General English program offered by Canterbury Language Academy, the course design framework is one with which ELICOS students will be familiar.

Preparation for the Examination will be by introduction to the types of texts and tasks which the Examination tests.  However, the course is not merely designed to practice examination techniques, but to develop the necessary skills required to pass the Examination.  Students will be exposed to a wide variety of materials covering a number of different academic disciplines and will learn, through this exposure, how the task requirements of the IELTS Examination mirror the English Language requirements of tertiary study. The encouragement of independent learning within the course and the development of individual study plans for students will introduce the participants to the conventions of tertiary level study in Australia. 
Structure and articulation with other courses 

The Canterbury Language Academy  IELTS Preparation Course will run for 2 x 10 weeks of 20  hours per week. 

The IELTS Preparation Course will be ongoing with courses starting throughout the year. It is anticipated that many students who have completed an “intermediate” General English Course will wish to move into a more specialist course of study and the IELTS course is designed for those for whom an IELTS score is a prerequisite to further study or for whom a more formal Academic Course  is a less interesting option

Structure and Articulation with other Courses

	Entry Level

(approximate

IELTS/ISLPR

equivalents)
	CANTERBURY EDUCATION GROUP

 COURSES AVAILABLE ( all  English Courses10 weeks)

	6.5/7.0
	3+
	English Courses
	VET Courses

	
	
	
	
	EAP Level 3

	

	6.0/6.5
	3
	
	
	EAP Level 2 


	Advanced Diploma in Business - Marketing



	5.5/6.0
	
	
	IELTS 2
	EAP Level 1
	Diploma in Business - Marketing

Diploma in Information Technology



	5.0/5.5
	2/2+
	GE Up Int

Level 5

(parallels EAP prelim)
	IELTS 1
	EAP Preliminary
	Cert IV  Business- Marketing

Cert IV Information Technology

	4.0/4.5
	1+
	                          (
GE Intermediate

Level 4
	

	3.5
	1
	GE Pre Intermediate

Level 3
	

	3.0
	1-
	GE Upper Elementary

Level 2
	

	2.0
	0+
	GE Elementary

Level 1
	


Figure 1.  Course Articulation

After graduating from the Course, students may continue their studies at a VET College, such as Canterbury Business College, in an AQTF-accredited course.

Alternatively, students will also be able to join courses in other tertiary institutions in Australia given an appropriate IELTS score and offer of a place. 

THE LEARNERS

Entry Pre-requisites

As can be seen from the course articulation diagram above, students entering this course will require a level of English which allows them to access sufficient language to understand and attempt the types of texts and tasks required for the IELTS test.

In order to enter this course students will be required to either:

· successfully complete General English Course which articulates
 into the IELTS Preparation course

or:

· achieve a satisfactory result in an ELICOS placement test (ie 45 –50 on the OQPT
)

or:

· demonstrate their level of English by providing evidence from international testing performance 

A student who is booked for a GE course and who either reaches the requisite level in the ELICOS placement test or arrives with documentary evidence of an acceptable score in an international language test may be transferred into the IELTS Preparation Course on arrival.
The acceptable level in international language tests required for entry to the courses is outlined in Figure 3. Entry Pre-requisites  below.

	ENTRY LEVEL 


	CANTERBURY LANGUAGE ACADEMY

ELICOS COURSES AVAILABLE

(all 10 weeks)

	TOEFL
	ELTS


	

	580


	6.0
	
	EAP 

Level 3
	

	530


	5.5
	
	EAP Level 2
	

	480


	5.0
	
	EAP 

Level 1
	IELTS Prep 2 

	430
	4.5
	GE Up Intermediate


	EAP Prelim
	IELTS Prep 1 

	380


	4.0
	GE Intermediate
  (

	                       (

	

	330
	3.5
	GE Pre Intermediate

Level 4
	
	


Figure 2.  Entry Pre-Requisites.

Profile of the Target Learners 

The students will have similar profiles to most other students at accredited ELICOS Institutes in Australia. They will mostly be young adults (18-30 years old) from predominantly Asian countries (about 80%), particularly Korea and China and including countries of the Indian sub-continent. They will all have completed high school in their home country and many will have also completed undergraduate degrees. As English learners, most will have been taught for six years at school using methodology similar to the Grammar Translation Method. It can therefore be expected that they will exhibit strengths (grammar, reading and writing skills) and weaknesses (listening and speaking skills) common to other students from these countries and first languages. A growing minority (15%) will come from Europe and South America, students who – in contrast to the aforementioned Asian students and due largely to the proximity of their first languages to English – are traditionally strong communicators, though weaker in grammar and writing skills.   

The way in which the course is framed to address the learner profile.

In any learning environment, a course should attempt to cater to the range of learning styles and abilities as much as possible. In a classroom where the learners come from a variety of cultures, linguistic groups and educational backgrounds, the disparate needs of learners increase. This course will attempt to focus on some of those needs by viewing the each learner as an individual and streaming them into options best able to redress any imbalance existing in their linguistic skills and knowledge.
Course Evaluation

Evaluation will be an ongoing process, the results of which will be central to updating and improving the Course. Furthermore by conducting a review process, at the conclusion of each two-weekly topic block, by which the students are invited to comment not only on the activities and materials used, but also on their own learning, teachers will be able to build up a comprehensive picture of the students’ own perceptions of whether their needs are being met.

An end of course questionnaire will address matters such as the course suitability for their particular needs, including content and materials; their satisfaction with the teachers involved in the Course, and with the College as a whole. At the same time, teachers delivering, assessing, or counselling in the Course should also provide their evaluation of it and its appropriateness in meeting learners’ needs. Finally, students’ assessment results should also be used as an indicator of how successful the Course is. Since the Course has been designed to increase students’ IELTS scores to a target of 5.5,  for the lower level and 6.0 for the higher level, passing this Course (a final assessment grade of A, B, or C), then achieving at least a 5.5 or 6.0 in the IELTS Test itself, will be confirmation that the Course is successful.

SPECIFIC OBJECTIVES

Learner Outcomes 

It is necessary to note at the outset that the aims, objectives and outcomes of this course remain the same over both levels, regardless of whether students are enrolled for the preliminary 10 week block, the second 10 week block or the whole 20 week course.

Since the primary objective of these students will be to obtain the requisite score in  the IELTS test, enabling skills will be practised at both levels building towards the test score achievable by students who have reached the particular level of English Language proficiency.

At the end of the course, students will:

· be familiar with the structure of the IELTS test

· be familiar with and able to successfully complete the main task types in each of the four test modules (as demonstrated by performance results on daily Practice Tests)  - see Key Skills and Sub-skills below.

· give an accurate written description (at least 150 words in 20 minutes) of information presented in table, or graph form, highlighting trends, comparing and contrasting where necessary; write a formal essay (at least 250 words in 40 minutes) - including introduction, body and conclusion - expressing an opinion supported by personal experience, knowledge and relevant evidence

· speak on familiar topics in short question and answer form; one topic in the form of a two-minute speech; and more abstractly develop the same topic in the form of a discussion

· successfully identify and listen for keywords, specific information, main points (gist) in the context of semi-formal and academic listening tasks; in a conversation identify the key participants and their relationships, the location and purpose of the interaction; predict and interpret information from a given context  

· skim and scan texts for specific information; summarize texts identifying main and supporting ideas; separate essential from non-essential information based on what questions are asking; distinguish between argument and fact   

· have a sufficient working knowledge of the five IELTS key topics (as demonstrated by performance results on each Topic Test)

· be able to aim for the equivalent of at least a 5 bandscore on a full IELTS Test (as demonstrated by performance results on the final full test) which pre-supposes that they are able to:

· communicate reasonably fluently, clearly and interestingly in speaking and writing tasks using appropriate cohesive devices; accurate grammar and sentence structure; and appropriate vocabulary and register  

· answer the question concisely without irrelevant divergences

· be competent in communication tasks representative of those necessary to function in an English-speaking tertiary study environment, as demonstrated by overall performance results, including the above, and also participation using Focus on  IELTS (O’Connell, 2002) 
IELTS Key Skills and Subskills

Speaking:

· Phonology
-Intonation

-Annunciation

-Pronunciation

-Stress (accented syllables and words)

-Rhythm

-Liaison (linking consonant with vowel sounds)

-Tone

· Fluency

-Speed

· Speaking on familiar topics

· Speaking at length (2 minutes)

· Discussion on a theme

Listening:
· Understanding context: Identifying speakers, relationship, location, purpose

· Keywords: Identifying and locating

· Filtering: Focusing only on key information

· Interpreting information: Understanding the deeper meaning

· Predicting from the context

· Following signpost words

· Understanding the difference between fact and opinion

Reading:
· Text orientation: headings, subheadings

· Step-by-step approach: read questions, read text, answer questions

· Skimming for gist

· Scanning for specific detail 

· Time management

· Understanding opinion and attitude

Writing:

· Time management
· Describing and comparing data presented in graph and table form 

· Write an academic essay using an introduction, body and conclusion

· Argue using supporting knowledge and experiences

· Write cohesively using appropriate linking ideas

IELTS Key Topics: Subtopics / Keywords

1. Hometown / Travel, home country, national identity, patriotism, homesickness, culture shock, migration, holidays, (domestic / international) tourism, history, language, culture, architecture / built environment, landmarks, sightseeing, industry, famous products / services  

2. Education / Work, public schools / education, private schools / education, entrance exams, primary schools / education, secondary schools / education, tertiary institutions, business Institutes, major subjects, career / employment opportunities, occupations, jobs, part-time work, casual work, full-time work, shift-work, social welfare (benefits) 
3. Freetime / Health, sports, indoor sports, outdoor sports, summer sports, winter sports, competitive sports, social sports, live sports, armchair sports, leisure, music, entertainment, eating out / in, movies, home entertainment centres, videos, karaoke, music, collections, collectors, groups, clubs, games, cards, computer games, board games, friends, gambling, drinking / pubs, TV, gyms, exercise, hobbies, reading, books, magazines, ; diet, healthy food, balanced diet, essential food groups, protein, meat, fish, fruit, vegetables, grains, rice, wheat, bread, pulses, soy beans, relaxation, stress avoidance, meditation, fast food, Macdonalds, KFC, junk food, frozen food, TV dinners, take away food, anorexia, caffeine, tea, coffee, medical conditions, illnesses, sicknesses, cholesterol, obesity, overweight, respiratory problems, depression,  stress, work, overtime, overwork, low job satisfaction, low income, basic wage, poverty level, homelessness, unemployment, redundancy, 
4. Science / Technology, computers, the Internet, online, cyber space, e-mail, internet chatting (ICQ), computer games, computer chips, scanning, barcodes, magnetic tape, closed-circuit television (CCTV); mobile phones, electronic products, compact discs (CD’s), CD burning, DVD, Mini-Disc (MD’s), MP3, television, home cinema; DNA, cloning, stem cell research, 

5. Environment, energy uses, energy sources, gas, oil, nuclear power, coal, electricity, solar energy, wind, wave, hydroelectricity, (non-) renewable energy sources, pollution, air pollution, water pollution, soil pollution, noise pollution, rubbish, waste, waste disposal, waste minimisation, re-cycling, green, greenhouse gases, global warming, ozone layer, acid rain, Kyoto protocol, conservation, conservationist, wildlife, nature, overpopulation, wars,  weather, natural disasters, droughts, floods, earthquakes, the Richter scale, earth tremors, aftershocks, tidal waves, tsunami, volcanoes, volcanic eruptions, lava flows, landslides, avalanches, sandstorms, dust storms; four (distinct) seasons, summer, autumn, winter, spring, two seasons, the wet season, the dry season, snow, heavy snow, blizzards, snow storms, bitter cold, freezing weather, sub-zero temperatures, storms, thunderstorms, electrical storms, torrential rain, heavy rain, bushfires, firefighters, emergency services (SES)    
	IELTS Speaking Grid: Freetime and Health (2) (Question Sheet)



	KEYWORDS
	smoking
	drinking
	stress
	diet
	fast food

	Compare


	
	
	
	
	

	Describe / Explain


	
	
	
	
	

	Discuss


	
	
	
	
	

	Advantages / Disadvantages


	
	
	
	
	

	Hometown / Home country


	
	
	
	
	

	Australia / 

the World


	
	
	
	
	

	Past / Present / Future
	
	
	
	
	


	IELTS Speaking Grid: Freetime and Health (2) (Answer Sheet)



	KEYWORDS
	smoking
	drinking
	stress
	diet
	fast food

	Compare


	
	
	
	
	

	Describe / Explain


	
	
	
	
	

	Discuss


	
	
	
	
	

	Advantages / Disadvantages


	
	
	
	
	

	Hometown / Home country


	
	
	
	
	

	Australia / 

the World


	
	
	
	
	

	Past / Present / Future
	
	
	
	
	


Further Explanation of Speaking Grid  (See previous pages)

This grid is designed as a companion activity to brainstorming topic areas. 

Topic information is elicited from the students to determine how much knowledge they

already have of the subject area. 

Then students use the Grid to formulate a series of questions on the topic attempting to

predict the possible questions that could be asked in the Speaking Test.  Since there are

patterns to the type of questions asked students should be able to predict quite skillfully

as they progress thorough the course.

 Then the questions are used in pairwork activities.

Finally the students construct answers and write them down on the answer sheet for

revision and future reference.

CONTENT AND MATERIALS
Organisation of Content 

This course has a dual aim of preparing students for the IELTS test by enhancing and enriching their general language proficiency, alongside developing and practising the specific skills required by the Academic and General Training  IELTS modules. In order to do this, the course approaches IELTS from a number of different viewpoints.

The Main Content Areas

1. Input Material from Core Text (thematic)

Course material for IELTS is now covered in a number of books which seek to be more that just examination familiarisation / practice texts. The chosen core text
 arranges material thematically and teaches through a functional and structural approach. This element of the course is therefore, designed to improve the general language proficiency of the student while ensuring the course has face validity through consistent reference to the requirements of the examination.  It is also during this component of the course that students will explore the key topics which reappear in the test.

2. Macro-skills Development for Test Modules

In this element of the course material is approached by skill rather than language content and exercises are designed to develop the skill base. Teachers will use a variety of material, both authentic and otherwise, taken from sources not necessarily relating directly to the IELTS examination.

3. Analysis of Test Tasks 
In this part of the course teachers will guide students through particular IELTS test tasks from the different modules. The tasks will be worked on analytically through class discussion and group work. This course element will also look at the planning issues relevant to the performance modules (speaking and writing), and the various approaches to completing reading and listening comprehension tasks.

Topics such as editing and time management will also be covered.

4. Examination Practice

The stated aim of this course is to improve the English language proficiency of the participants to the point where they are able to attain a 5.5 in the IELTS test. In order to prepare students for this they need to undertake some practice tests in the classroom environment and receive some feedback from them.

Not only will this familiarise the students with the actual conditions under which the test is taken but will also serve to give them some reasonable idea of their chances of success in gaining the score they require.

5. Guided Individual Learning (formerly known as Self Access)

Individual study is a critical part of this course since the student mix may be such that the skills imbalance of participants may be difficult to redress solely through class teaching. In the early part of the course when students undertake tests to determine their current (approximate) IELTS level, some diagnostic work will be undertaken by teachers. This will result in each student having an individual record of his initial profile and a planning document whereby a course of action is set out to address areas of skill imbalance.

This action plan will be realised using the guided individual learning time set aside in the timetable. Students will have access during this time to a variety of materials aimed at improving specific skill areas and practising particular examination task types. Teacher monitoring of the student action plans will ensure that the GIL time is used to best effect by course participants. 

Sample Student Action Plan/Record

Student Name ........................................................Course Dates .....................................
Practise Test Results

	w

k
	d

a

t

e
	Listening
	Reading
	Writing
	Comments

	1


	
	
	
	
	

	2


	
	
	
	
	

	3


	
	
	
	
	

	4


	
	
	
	
	

	5


	
	
	
	
	

	6


	
	
	
	
	

	7


	
	
	
	
	

	8


	
	
	
	
	Speaking

	

	9


	
	
	
	
	
	

	10


	
	
	
	
	
	


Initial assessment of areas of weakness

................................................................................................................................................

Reverse

	week
	Skill Focus
	Record of Self Study Exercises completed
	Results/Comments


	T

initials

	1
	
	
	
	

	2
	
	
	
	

	3
	
	
	
	

	4
	
	
	
	

	5
	
	
	
	

	6
	
	
	
	

	7
	
	
	
	

	8
	
	
	
	

	9
	
	
	
	

	10
	
	
	
	


The Macroskill Balance

Each 10 week block of the course can be seen as having three distinct phases.

In week 1 initial testing and diagnostic analysis will determine student potential and uncover areas of skill imbalance. Students will then complete their action plans for rectifying this with the assistance of their teacher.

In weeks 2 – 9 students will follow a course pattern which allows for the individual course elements to be fully developed and exploited by the teacher whilst the student works on completion of the action plan in individual learning time.

In week 10 intensive test practice will prepare students for the actual test conditions and allow a final assessment of their progress and areas of weakness to be made.

	Core Course Element


	Total hours

	Input Material from Core Text (thematic)
	96

	Macro-skills Development for Test Modules
	50

	Analysis of Test Tasks
	30

	Examination Practice
	24

	Guided Individual Learning
	50

	
	

	Total (for 10 week block)
	250


Curriculum Guidance for Staff

This IELTS preparation curriculum has at its core selected texts for each of the described elements at the two distinct levels. 

By using this material as a basis for the work to be undertaken teachers are provided with a framework on which to build their lessons. This framework will also allow teachers to select and develop supplementary materials at the requisite level for the course. It is essential that this underpinning exists since Canterbury Language Academy has, as one of its objectives, development of  teaching resources based on authentic materials.

It should be noted here that Canterbury Language Academy is developing its staffing, being a college which has just applied for full accreditation after its year of candidacy.  The use of core texts will assist the less qualified members of staff with their lesson planning while allowing those with more experience the facility to develop their own material to supplement texts.  Development of a detailed syllabus from these curriculum guidelines will be co-ordinated by the Academic Manager, Sam S Sayin an experienced ELICOS manager. All staff programmed to teach on this course will be sufficiently experienced in IELTS to use the set texts as a starting point for developing the course.

Any new member of staff with less experience of selecting materials for a program of IELTS preparation will receive considerable support from Sam and other members of the teaching  team.
Supporting Teaching / Learning Materials

 Core Materials

Week 1 - 10

	Course Element


	Text
	Author (s)
	Publisher
	Date

	Input - thematic


	On Course for IELTS
	Conway & Shirreffs
	OUP 
	2003

	Analysis of test tasks


	Step Up to IELTS
	Jakeman &

McDowell
	CUP
	2004

	Examination Practice


	Cambridge IELTS 

1/2

IELTS Specimen Materials 
	UCLES

IDP
	CUP

IDP
	2002

2003

	Guided Individual Learning 


	IELTS Practice Tests  Plus
	Jakeman &

McDowell
	Longman
	2001


Week 11 - 20

	Course Element


	Text
	Author (s)
	Publisher
	Date

	Input - thematic


	Focus on IELTS
	Sue O’Connell
	Longman
	2002

	Analysis of test tasks


	Insight into IELTS
	Jakeman &

McDowell
	CUP
	2001

	Examination Practice


	Cambridge IELTS 

2/3

IELTS Specimen Materials 
	UCLES

IDP
	CUP

IDP
	2002

2003

	Guided Individual Learning 


	Insight into IELTS Extra
	Jakeman &

McDowell
	CUP
	2003


Students and teachers will also have access to the following supplementary resources to support the IELTS course.

	Title
	Author
	Publisher



	Language Passport 
	Carolyn Catt
	Longman

	Passport to IELTS
	Andy Hopkins
	Longman

	Instant IELTS
	Guy Brook-Hart
	CUP

	Insight into IELTS Extra
	Jakeman & McDowell
	CUP

	Cambridge IELTS 1
	UCLES
	CUP

	Cambridge IELTS 2
	UCLES
	CUP

	Focusing on IELTS-

Listening & Speaking Skills
	Kerry O’Sullivan & Steven Thurlow
	NCELTR

	Focusing on IELTS-

Listening & Speaking Skills
	Kerry O’Sullivan & 

Jeremy Lindeck
	NCELTR

	IELTS: Strategies for Study

IELTS: Practice Tests
	Michael Garbutt &

Kerry O’Sullivan
	NCELTR

	The IELTS Tutor


	Lloyd and Roslyn Jacklin
	NCELTR

	IELTS Foundation Study Skills
	Roberts, Gakongha & Preshous
	Macmillan

	IELTS Foundation 
	Roberts, Gakongha & Preshous
	Macmillan

	IELTS Testbuilder
	Sam Macarter& Judith Ash
	Macmillan


IELTS Online Resources

 http://www.ielts.org/article1.aspx (the official webpage)

www.ielts.org/handbook.htm (the 2003 IELTS Handbook)

www.ielts.org/format.htm#preparation (list of IELTS resources)

www.selfaccess.net/lessons/samples/essay.htm (practice tests online)

www.englishoutlook.com (more practice tests/exercises)

www.aapress.com.au (homepage of 101/202 Hints for IELTS' publishers)

www.aapress.com.au/ielts/english/dload.html (practice tests)

http://www.immi.gov.au/students/applying8.htm (Department of Immigration -information for overseas students)

http://www.idp.edu.au/index.asp (IDP Education Australia’s site – IELTS and other information for overseas students)

http://www.eslcafe.com/ (Dave’s ESL Café: site highly used by students and teachers)  

http://www.macquariedictionary.com.au/ (Australia’s Macquarie Dictionary)

Typical Week Timetable IELTS

	Time


	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	9.00 –10.30
	Input materials from core text 



	
	B
	R
	E
	A
	K

	10.45 – 12.15


	Input materials from core text 


	Analysis of test tasks
	Examination Practice
	Examination Practice

	
	L
	U
	N
	C
	H

	1.00 – 2.00
	Macro-skills dev for test modules


	Macro-skills dev for test modules


	Macro-skills dev for test modules


	Analysis of test tasks 
	Macro-skills dev for test modules

	2.00 – 3.00

	Student Work on individual action plans
	Student Work on individual action plans
	Student Work on individual action plans
	Student Work on individual action plans
	Student Work on individual action plans


Timetable showing a week’s work in detail - Week 15  Topic - Environment

Morning

	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	9.00 –10.30
	Introduction to weekly theme

FOI
 pp72,73

Describing statistics

Discussion


	Reading input lesson

FOI p75,76,77,78
	Class discussion – Natural Hazzards

FOI p 80 

Volcanoes & Tsunami

Listening

FOI pp 81,82
	Describing a process and sequencing

FOI pp 83,86
	Examination Practice

Writing Test 4

CI3 pp 97,98



	
	B
	R
	E
	A
	K

	10.45 – 12.15


	Finding information from text and diagrams

p.74
	Analysis of  test tasks

Academic Writing 

Task 2

Essay Planning

III pp85,87
	Vocabulary work

FOI p79

44 The environment

EVU pp 88,89
	Examination Practice

Listening Test 4

Reading Test 4

CI3 pp 76,96
	Return of test papers discussion of marks

	
	L
	U
	N
	C
	H


Afternoons

	Time


	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	1.00 – 2.00
	Macro-skills dev 

ttn 25 May 2004

Environmental Topic

ie Oil

+ general news topics
	Macro skill dev

Speaking Practise using speaking grid adapted to environmental topic areas


	Macro-skills dev for test 

Reading forum

Sts present newspaper/ magazine  articles they have read


	Analysis of test tasks

Academic Writing 

Task 2

Introducing Topics and Main Ideas

III pp 88,90
	Macro-skills dev for test  (listening)

Behind the  News

(1/2/2005)

The Asian Tsunami

	2.00 – 3.00

	Student Work on individual action plans
	Student Work on individual action plans
	Student Work on individual action plans
	Student Work on individual action plans
	Student Work on individual action plans – revise plan to reflect test results


PROCESSES

Roles of Teachers and Learners

As with all courses at designed for adults, the teacher has a responsibility to relate the course to the future abilities of the student.  The teacher’s role in this process is to consistently ensure that both the materials and activities used are relevant to the aims of the course and to the needs of the students as their language proficiency increases.

With the age group of the learners in mind, the teacher takes on the role of mentor and motivator.  However, the demands of tertiary education in Australia require that students learn self discipline and acquire an understanding of the principles of autonomous learning.  Therefore the teacher must be seen as a facilitator, offering guidance and support while at the same time encouraging independent learning and self-appraisal.

This informal role relationship may not always match the expectations of the students, and it is important that students are made aware that they will face this informality when undertaking tertiary courses. Students may not be aware that particular social skills are a requisite part of study in an English speaking environment and differences between educational expectations in their own culture and that of Australia need to be taken into account. It is incumbent upon the teacher to ensure that students understand that they are being trained in essential skills for their success in any further study they might undertake. (Even though social skills may not be perceived as having any academic relevance.)

There may also be occasions where students, for one reason or another, do not successfully complete their course or achieve the levels required for their entry to tertiary study. In spite of the informal nature of the student teacher relationship, teachers must remain objective in these cases. Teachers should also be aware that whilst it is culturally inappropriate for students to request their teacher’s “help” in these situations this circumstance might arise with a high currency course such as IELTS.

The teacher of an IELTS  course faces a much more difficult task in balancing all these factors in their relationship with students, but an awareness of the responsibilities and these possible difficulties within the role is an essential for anyone moving into this area of teaching.

Strategies used to address students’ different learning styles

With a culturally divergent group of students they may be some assumption that the group will contain a cross section of learners whose preferred learning styles differ from each other.  Four distinct types of leaning styles have been identified in adult ESL learners, concrete, analytical, communicative and authority-oriented.

By its very nature the course will contain activities which appeal to the different  learning styles since there will be a mix of formal – listening to and understanding lectures for example – and informal- class discussion and pair work. Teachers necessarily approach different topics in different ways in order to create variety and maintain motivation.  However, by this very action teachers may exacerbate the differences between the preferred learning styles of some students and the teaching methodologies and practice used in the classroom.

One of the purposes of students undertaking a regular review is to train them to think critically about their own learning style. The regular evaluation questionnaire requires that students consider not only what they have learned but which particular activities were effective for their own learning. By using the review as a serious planning tool teachers may find insights into student preferences. These could offer the teacher opportunities to address inconsistencies in course balance as well as discuss with learners the reasons for using these differing methodologies. This may go some way towards developing in students a tolerance of a variety of material not all of which is to their personal preference.  

The ways in which the course makes use of Australia’s English speaking environment.

For a student wishing to study in a tertiary course in Australia the Canterbury Language Academy IELTS course makes excellent use of resources which are available in the community.

Use of the ABC’s Behind the News program for introduction of topic areas in current events will inevitably lead to students being asked to watch and summarise evening news items as practice activities.

The availability of newspapers and magazines allows teachers to create authentic materials for students to use in class while opening opportunities for them to follow their own interests outside the classroom. Students can be encouraged to do the same types of reading that native speakers do on a regular basis because published source material in English is available everywhere in a cheap form.

Canterbury Language Academy also encourages its international students to live in homestays with Australian families wherever this is possible. Students who take advantage of this have a ready made English language resource always at hand when they are at home. The discussions which students have with their homestay families allow for English language practice outside the classroom in an authentic situation. This allows students to build up their confidence and to extend and transfer language learned.

Role of  Out of Class Activities

Even though this course is academic in nature, the location of Canterbury Language Academy places it in an area where the number of tourists and visitors has led to the devlopment of various leisure facilities.  Provision will, therefore, be made for students to attend some  out of class activities. This is an expectation of students who enrol in this course and location.

It is anticipated that students will engage in such activities for a maximum of 2  days in each 10 week block.

Where out of class activities take place within the normal class time they will be regarded as study visits. As part of the activity itself students will be expected to undertake some of the organisation through reading research, telephoning for bookings and negotiating with the teaching staff. The out of class activities will therefore allow students to develop various of their language skills in an authentic situation.

In addition, students will be expected to complete worksheets, write or discuss the activities undertaken. 

This program is intended to fulfil some of the students social needs and to build up those social skills required when studying in vocational courses alongside local students.

Course Review and Evaluation

Evaluation of the course itself (by the teachers involved in its delivery) will be an ongoing process, the results of which will be central to updating and improving it.  A review of courses will take place twice a year and two sources of information will be sought as input to the review.

· Teacher course evaluations from questionnaires (see below)

Teachers will be invited to comment on the success or otherwise of the course in achieving the stated objectives.  They will also be invited to contribute materials, activities and ideas for improving the delivery of the course and to make suggestions for resources. This process will be carried out at the end of each 10 week block allowing for two sets of questionnaires to be used for the review process.

· Feedback from students

The main input from the students will come from anonymous written feedback, preferably at the end of each 5 weeks, but certainly at the end of each individual student’s stay at the school
.  Culturally, many students will be reticent about expressing their personal needs to the teacher on an informal basis, and their opinions can often only be fully appreciated by allowing them to make their observations anonymously.  Even though this method does not allow the college to address the issues when they arise, it helps to identify potential future problems and enables staff to anticipate or prevent them.

IELTS End of Course Evaluation Form  for use by  Teachers (Front)

Teacher Name.............................................................................Class.............................

1.
Did the course provide a balance of activities appropriate for IELTS students?

Yes (  No (  

Comment..........................................................................................................

2.
Was the context of the activities and its relationship to tertiary study clear?

Yes (  No (  

Comment...........................................................................................................

3.
Were the students motivated by the activities/materials?

Yes (  No (  

Comment...............................................................................................

4
Did the course include and clearly practice all the skills necessary for IELTS?

Yes (  No (  

Comment.............................................................................................................

5.
Was the course able to address the problem of differing skills requirements between students?


Yes (  No (  

Comment.............................................................................................................

6.
Did the students find the topic areas relevant?

Yes (  No (  

Comment.............................................................................................................

7.
Did the course succeed in improving the students’ knowledge of tertiary requirements?

 
Yes (  No (  

Comment.............................................................................................................

8.
Did the course succeed in improving the skill level of all the learners?

 
Yes (  No (  

Comment.............................................................................................................

(Reverse)

9.
Did the course achieve a balance between language learning and skills?

 
Yes (  No (  

Comment.............................................................................................................

10.
Will the course have made a significant contribution to improved student performance in tertiary study?


Yes (  No (  

Comment.............................................................................................................

11
Are there any parts of the course that you would change were you to teach it in future? 

Yes (  No (  

Comment.............................................................................................................

12
Do you have any supplementary materials that you have used or created during the course?


Yes (  No (   (If Yes please attach copies to this form)

Are there any recommendations that you would make to contribute to future development/improvement of the course

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

.........................................................................................................................................

Thank-you for your comments and for contributing to course evaluation by completing this form and sharing your ideas/materials.
ASSESSMENT

Methods (see also Certificate of Completion below)
The main instrument for assessing students’ progress will be sections of IELTS practice tests on a regular basis, or full tests at the beginning and end of the Course. The other assessment tasks will include: topic tests, primarily to revise key words and concepts taught in key topic areas; Behind the News Worksheets, testing topic-related listening, reading and writing skills, as a follow-up to videos shown in class; Field Work worksheets to supplement any extra-curricular activities; assessable homework activities; oral presentations, such as the two-minute speeches; and a mark based on participation and attitude in class, including work done with the core text (O’Connell, 2002). 

A sample of the proforma used to record  student marks for assessed tasks is included on the following page.

IELTS Student Assessment Record (for use by Teacher)

Name .................................................................. Class....................................................

Course dates from ...........................................to..............................................................

Current IELTS level..........................................Target IELTS level...............................

	Week No


	Full tests
	Practice

Tests
	Topic Tests
	Other Tasks

	
	L  
	R
	W
	S
	L
	R
	W
	S
	
	

	1.  Introduction/Overview
	
	
	
	
	
	
	
	
	
	

	2.  
	
	
	
	
	
	
	
	
	
	

	3.  
	
	
	
	
	
	
	
	
	
	

	4.  
	
	
	
	
	
	
	
	
	
	

	5.  
	
	
	
	
	
	
	
	
	
	

	6.  
	
	
	
	
	
	
	
	
	
	

	7.  
	
	
	
	
	
	
	
	
	
	

	8.  
	
	
	
	
	
	
	
	
	
	

	9.  
	
	
	
	
	
	
	
	
	
	

	10. Assessment
	
	
	
	
	
	
	
	
	
	

	Total Marks Obtained
	
	
	
	
	
	
	
	
	
	

	Total Marks Available
	
	
	
	
	
	
	
	
	
	

	Percentage
	
	
	
	
	
	
	
	
	
	

	Weighted Percentages
	
	
	
	
	
	
	
	
	
	


Communicating Progress 

A feature of the Course is the method used to inform students on their progress. Students meet with teaching staff on the last day of every two-week topic block. This consultative session is perceived to be run either like a small group tutorial, or preferably, a one-on-one meeting between tutor and student, as takes place at university. This session will fulfill several functions: firstly, the teacher will have the opportunity of eliciting feedback (less formally than in the written questionnaires) from the student about their satisfaction with the course, teachers and materials, and their perceived progress. Secondly, the student will be informed of their assessed performance, both in this specific block and in the Course as a whole so far. Any pieces of assessment that are seen to be being neglected, for example homework, or participation in class, will be discussed with the student. Finally, the assessment results will be analyzed according to the skill areas of speaking, listening, reading and writing and presented to the students. Problem areas will be highlighted and methods of improving these suggested. 

Certificate of Completion

The Certificate of Completion (see Final Assessment) reflects students overall performance during the ten weeks of the Course. Students will be graded on all assessable items of work submitted, including tests, homework assignments, in-class work (such as speeches) and fieldwork assignments. These assessment tasks will be weighted according to their relative importance in the total assessment program, with full IELTS Tests receiving the heaviest weighting, and a task such as completion of a BTN worksheet the least. Final grades will represent percentages ranging from a minimum pass level of Grade C (60%), to a maximum of Grade A (100%). Students achieving a pass level of 60% will have demonstrated the potential to achieve the course target level on the all subtests as defined by Jakeman and McDowell, 1999.  

Certificate of Completion (front page)

Institution Details

Student Details

Course Title

Enrolment Dates

Verification of Qualification

FINAL ASSESSMENT GRADES 
	Speaking


	Listening
	Reading
	Writing
	Participation
	Attendance (%)

	
	
	
	
	
	


OVERALL GRADE / SCORE

	Grade


	Score (%)

	
	


....................................................                                           .................................................

Course Tutor






 Academic Manager
Certificate of Completion (back page)

FINAL ASSESSMENT

	Speaking


	Listening
	Reading
	Writing
	Participation
	Attendance

	A~D


	A~D
	A~D
	A~D
	A~D
	80%


KEY FOR FINAL ASSESSMENT

	Grade


	Score (%)

	A: Excellent
	90~100

	B: Very Good
	75~89

	C: Satisfactory
	60~74

	D: Unsatisfactory
	<60


 EXPLANATION OF FINAL GRADES

Students achieving a final grade of Pass C (at least 60%) have been assessed as having the required speaking, listening, reading and writing skills – based on performance over the 10-week Preparation Course – to demonstrate their potential to reach a band score of 5.5 - 6 on the Academic Module of the International English Language Testing System (IELTS) Test.  This involves being able to successfully complete the main task types in each of the four sub-test modules, including:

· speaking on familiar topics in short question and answer form, one topic in the form of a two-minute speech, before more abstractly developing the same topic in the form of a discussion (Speaking)
· successfully identifying and listening for keywords, specific information, main points (gist) in the context of semi-formal and academic listening tasks; identifying the key participants and their relationships, the location and purpose of the interaction in a conversation; predicting and interpreting information from a given context  (Listening)

· skimming and scanning texts for specific information; summarizing texts identifying main and supporting ideas; separating essential from non-essential information based on what questions are asking; distinguishing between argument and fact  (Reading) 

· giving an accurate written description (at least 150 words in 20 minutes) of information presented in table, or graph form, highlighting trends and comparing and contrasting where necessary; writing a formal essay (at least 250 words in 40 minutes) - including introduction, body and conclusion - expressing your opinion supported by personal experience, knowledge and relevant evidence (Writing)
WEIGHTING FOR ASSESSMENT TASKS

(not to be included on the Certificate of Completion)

· Full Tests: 
50%

· Practice Tests: 
25%

· Topic Tests: 
15%
· Other tasks (including BTN, speeches, homework, field trips):
10%

Total = 100%

COLLEGE  STAFF PROFILE

Details of staff who will be overseeing and providing support for teachers on this course are included in the table below.

	Name


	Degree/teaching qual
	TESOL Qual
	Teaching experience

(TESOL)
	Teaching experience

(non-TESOL) 
	Hours of ELICOS teaching per week

	Sam (Saffet) Sayin
Academic Manager

	PhD  TESOL
(Current)
	MA TESOL
	24 years
	1 year
	Relief

	David Alanso 


	BA Information Technology
	CELTA

MA Applied Linguitics (Current)
	3 years
	IELTS prep

1 year
	20


Canterbury Language Academy has a record of employing specialist teachers for each of their programmes as they become available. IELTS preparation is no exception. As soon as this course receives NEAS accreditation, Canterbury Language Academy will employ a teacher with specialist knowledge and experience in the area of IELTS to teach this class.

Text of Promotional Material associated with the course

IELTS Preparation 10 – 20 weeks

This specialist course is designed to prepare students for the International English Language Testing System (IELTS). 

The IELTS test is an internationally recognised tertiary entry English language qualification. A score of 5 on the IELTS  test (alongside a range of alternative qualifications)  is a prerequisite for entry to many Vocational Courses and to specialist EAP courses leading to University study.

Students should already have obtained an intermediate level of English to be accepted for this course. All students will be tested before entry.

The course is suitable for and will be open to students with the following profiles.

Students who:

· have been accepted onto vocational courses but have not yet obtained a prerequisite English  score

· have obtained places in tertiary institutions but have not yet obtained a prerequisite English  score

· are planning to make an application for a vocational or tertiary place

· need an IELTS score to enter an EAP course

· wish to gain an internationally recognised English language qualification

· having satisfied all other requirements to remain in Australia permanently, require proof of their level of English language proficiency  

The course is specifically designed to meet the needs of these diverse profiles.

Course Features

· specialised preparation designed to develop IELTS skills 

· introduction of task types required by the test 

· development of macroskills towards each subtest

· opportunities for practice alongside skill building

· action planning approach to self study to allow for diversity

The  course is supported by

· trained English language teachers with IELTS teaching experience

· counselling by trained staff

· excellent learning facilities

· well resourced Library and Independent Learning Centre

· access to online resources

SAMPLE  TIMETABLE

	Time


	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	9.00 –10.30
	Input materials from core text 
	Examination Practice

	
	B
	R
	E
	A
	K

	10.45 – 12.15

	Analysis of test tasks
	Analysis of test tasks
	Analysis of test tasks
	Examination Practice
	Student Work on individual action plans

	
	L
	U
	N
	C
	H

	1.00 – 2.00
	Macro-skills dev for test modules

Speaking


	Macro-skills dev for test modules

Writing
	Macro-skills dev for test modules

Listening


	Macro-skills dev for test modules

Reading 


	

	2.00 – 3.00

	Student Work on individual action plans
	Student Work on individual action plans
	Student Work on individual action plans
	Student Work on individual action plans
	


Course Details

· Length : 10 – 20  weeks
· Start dates: Every 5 weeks commencing October 2005

· Cost:  $380 per week

· Location:  Canterbury Language Academy, Level 4, 84 Mary Street, Surry Hills, Sydney, NSW 2010
� See Table of Entry Prerequisites


� Oxford Quick Placement Test


� It may be possible for students to move to IELTS from this level provided they are highly motivated and have shown a  potential for rapid improvement





� Focus on IELTS, Sue O’Connell, Longman


� It should be noted here that IELTS Australia has made it clear that comments made by teachers on practice IELTS materials should not be related to actual test scores. An IELTS score can only be achieved by taking the IELTS examination and receiving a result from the testing centre. Teachers are therefore advised against using a 9 point scale for marking any practice work.


� Full practice speaking tests will be administered in the final 3 weeks of the course but only as timetabling allows.


� This timetable represents a typical week. Timing of elements may vary in different phases but the average will reflect the totals given on page 15.


� Books cited are as follows  Focus on IELTS (FOI), Insight into IELTS (III),English Vocabulary in Use (EVU), Cambridge IELTS 3 (CI3)


� Curriculum Development in Language Teaching   Richards, J.   CUP  2001    


� Student Questionnaire is included as an appendix
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